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今日,英語教育においてスピーチ活動は発信型の活動のひとつとして注目されている.

しかしスピーチを行うまでのさまざまな過程を考慮すれば,生徒の人間教育的な側面にお

いてもスピーチ活動は重要である.本研究では,特に教室内のラポール構築においてスピー

チ活動が貢献し得るか,またどのように貢献し得るかを調査するものである.調査は幸野

が担当した英語 リスニングBの履修生を対象に行われた.津江はこの授業におけるティー

チング･アシスタントであった.両著者は毎回授業の始めに英語スピーチと質疑応答の時

間を設け,発表者にはコメント･カードによる聴衆からのfeedbackを与えた. さらに学

期末に受講生を対象としてアンケート調査を実施し,回答に対して因子分析を行った.そ

の結果スピーチ活動が教室内のラポールの構築に貢献し,この活動によって学生間及び学

生と教師間におけるコミュニケーションが促進されたことが明らかとなった.

キーワー ド:英語教育,スピーチ活動,教室内相互交流,ラポール

1 lntroduetion

Nowadays,the"productive"aspectinEFL

(Englishasaforeignlanguage)educationismore

andmoreimportantandvaluable,becausethe

traditionalstyleofEFLteachinghasnotbeen

well-balanced,focuslngtoomuchonthe"recep-

tive"aspect.Needlesstosay,however,itisobvi-

ousthatEFLteachersstillshouldnotmakelight

ofthereceptlVeaspectinordertodevelopstudents'

skillsintheproductiveaspect.

InJapan,speakingactivitiessuchasspeech,

discussion,anddebatearebecomlngpopularin

schools,fromJuniorhighschoolstouniversities,

aseffectiveclassroomactivitiesbasedonthepro-

ductiveaspect.Theirpurposeistosimplydevelop
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speakingability.Allactivities,however,should

integratethe4macroskills-reading,writing,

listening,andspeaking.Nunan(1989:22)states;

Inreallifeasintheclassroom,mosttasks

ofanycomplexityinvolvemorethan one

macroskill.Thereareoccasions,certainly,when

oneissimplylistening,speaking,reading,Or

writingtotheexclusionoftheotherskills…But

therearemanyotherexampleswhereanumber

ofskillsareinterwovenintoacomplexlanguage

activlty-Wherepossibletheseskillsshouldbe

integrated…

WhatNunansuggestscanalsobeappliedto

speechactivity,whereitisessentialforstudents

topayattentiontotheprocessofcommunication

aswellastothemessageconveyedbythespeech.

Themessagemaynotbeconveyedtotheaudience
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ifproductiontakesplacewithoutenoughreception.

Therefore,speechactivityisimportantforthe

developmentofEnglishabilitybothintherecep-

tiveandproductiveaspects.

Ontheotherhand,speechactivityalsocontrib-

utestotheaspectofhumanisticeducationfor

students.JACETOralCommunicationSIG(2002:

13-14)reports3benefitsofacquiringtheability

of"publicspeaking,''basedonastudybyGrice&
Skinner.Thefirstoneis"PersonalBenefit."This

aspectenablesspeakerstoenhancetheirability

ofthinkingandtohaveconfidenceinthemselves.

Thesecondvalueis"ProfessionalBenefit,"and

itrelatestogettingajob,makingabetterpresen-

tation,andmakinggoodhumanrelationshipsin
business.Thelastoneis"PublicBenefit."This

aspectcontributestobettermutualunderstanding

insocietyasanindividual,becausealackoforal

expressionabilitysometimescausespeopleto
misunderstandeachother.Allthesebenefitsare

alsoimportantforstudentstogothroughthe

society,andtheEFLeducationinJapanshould

contributetothispoint,andthusspeechactivity
isbeneficialforthestudents.

Speechactivityhelpsstudentstocreaterapport,

i.e.favorablehumanrelationships,intheclass-

room.AccordingtoLittlewood(1980:93-94),we

define"rapport"or"favorablehumanrelation-

ships"hereas"theclassroomatmospherewhich

doesnotcreateanyinhibitionsbutissupportive

andaccepting."Whenaspeakerpreparesforthe

speech,he/shewouldfollowtheprocessmentioned

inWagnerandKawashima(1973).Aspeakerhas

tochoosethetopicandthinkoverthecontent.

He/Shemaywriteascriptforthespeechandmem-

orizeit,Orwriteamemoandpracticewithitso

thathe/shecanspeakfluently,andfinallydeliver

ittotheaudience.Inthisprocess,thereare

manylmpOrtantfactorswhichpromotemutual

understandingamongstudents,becausethespeak-

erhastoanalyzetheaudience,organizethetopic,

decidewhichexpressionstouse,andpractice

deliverlng,SOthattheaudiencecaneasilyfollow
thecontent.

Whileaspeakercaresabouttheaudience,the
teacherneedstoinstructtheaudiencetolistento

thespeechverycarefullyandwithinterest.That

is,theaudiencehastocooperatewiththespeaker.

Iftheaudiencelistenstothespeakersveryhard

withagreatinterest,thathelpsthemtounder-

standthespeaker'sfavors,interests,pointofview,

andsoon.Theymaynoticeadifferentsideofthe

speakerandmayhavemuchinterestinorsympa-

thywithhim/her.

Suchmutualconsiderationandtheunderstand-

1ngOfthedifferencesandsimilaritiesamong

studentswouldpromoterapportintheclassroom,

andhelpstudentseffectivelycommunicateinthe

activities.Furthermore,goodcommunicationsure-

lycontributestogoodlearningandunderstanding.

Thusrapportisrequiredbothamongthestudents
andbetweentheteacherandthestudents.Inthis

studyweseektodiscoverwhetherornotspeech

activitycontributestothedevelopmentofrap-

portintheEFLclassroom,andifitdoes,to
whatextentithasaneffectonit.

2 ThoStudy

2.1 Purposo

Thepresentstudyisintendedtoinvestigate

whetherornotandhowspeechactivitypromotes

rapportamongthestudentsandbetweenthe
teachersandthestudents.

2.2 Mothod

a.Subjects

Thesubjectswere47first-yearstudentsinthe

FacultyofEducationandHumanStudies,Akita

University.TheywereenrolledintheEnglish

ListeningComprehensionBclasstaughtbyKono,

thesecondauthor,inthefirstsemester2002.They

weremixedintheirmajors.Ofthose47studehts,

19studentsmajoredin"SchoolSubjectTeaching,"

15in"EducationofChildrenwithDisabilities,''

andtheother13in"HumanDevelopment."

b.Pro¢oduro

TheEnglishListeningComprehensionclass
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mettwiceaweek,andwasarequiredsubjectfor

thestudents.ItwasinstructedfromAprilllto

September10,2002.Tsue,thefirstauthor,helped

Konoasteachingassistant.Thestudentswere

requiredtomakeaspeechatleastonceinthe

course.Inthesecondandthethirdsessions,Kono

madeaspeechasamodel,andTsuealsomadea

modelspeechinthethirdsession.Afterthefourth

session,30fthestudentsmadeaspeechwithin5

minutesduringthefirst15or20minutesofthe

class.Thestudentswereallowedtochoosetheir

owntopic,andashow-and-telltechniquewas

recommendedasoneoftheeffectivetechniques.

Aftereachspeaker'sspeech,thepresentwriters

encouragedthestudentstoaskquestionsortoglVe

somecomments.Theyhelpedtomakeclearwhat

thestudentswantedtotellwhentheyhadsome

trouble,andwhentherewereonlyfewquestions

andcomments,eitherKonoorTsue,orbothof

them,askedquestionsandgavesomecomments.

Ineachsession,thestudentswereencouraged

toglVethespeakersfeedbackaboutthespeech

bywritingcommentsonafeedbacksheet.Tsue

collectedthecomments,addedherowncomments

andencouragements,andgavethembacktothe

speakersasa"CommentCard"inthenextsession.

Afterallthestudentsmadeaspeech,theywere

requiredtoprepareforanotherspeechduringthe

summervacation,andbothofthepresentauthors

madeamodelspeechagaln.Thistime,thetoplC

wasunifiedinto"FunnyStories."Afterthevaca-

tion,thestudentsworkedingroupstochoosethe

representativeofeachgroup,andinthesecond

lastsession,a"FunnyStoryContest"washeld

with6representativespeakers.

Thepresentauthorsissuedquestionnairesat

thelastsessionand39studentsansweredthem.

ThestudentsansweredthembychooslngOnefrom

the4answersof"agree,""fairlyagree,""hardly

agree,"and"disagree"dependingontheextent

towhichtheyagreedwitheachstatement.The

statementswereasfollows:

1.Throughthespeechactivitylnthiscourse,
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Idiscoveredsomethingnew aboutmy

peers,feelingmorekinshipwiththem.

2.Throughthespeechactivityinthiscourse,

Ⅰrediscoveredmyself,havingmoreconfi-

denceaboutmyself.

3.Throughthespeechactivltyinthiscourse,

myrelationshipsintheclasshavebeen

developed.

4.Throughthespeechactivityinthiscourse,

Ifoundsomethingnewaboutmyteacher

andtheteachingassistant,feelingmore

kinshipwiththem.

5.WhenImadeaspeech,Ipreparedand

delivereditbyconsideringmyaudience.

6.WhenIlistenedtoaspeech,Ihadinterest

initandtriedtounderstanditscontent.

7.Makingaspeechisfunforme.

8.ListenlngtOaSpeechisfunforme.

9.Makingaspeechmakesmefeeldepressed.

10.Iwouldliketomakeaspeechiflhavean

opportunityforit.

11.1tisworthmywhiletomakeaspeechin

theEnglishclass.

12.Thequestionandanswertimeafterthe

speechwasworthmywhile.

13.Itwasworthmywhiletoknowmypeers'

commentsthroughacommentcard.

14.Throughthespeechactivity,IfeltIcould

actindependentlyinthiscourse.

15.Throughthespeechactivity,theoppor-

tunitytocommunicatewiththeother

studentsisincreased.

16.Throughthespeechactivity,theoppor-

tunitytocommunicatewiththeteacher

isincreased.

17.Speechactivityshouldbeadoptedagaln

inthiscoursenextyear.

Thestatements1to6,15,and16aretoexam-

inewhetherornotrapportinthisclassroom is

establishedthroughthespeechactivlty,Whilethe

statements7to14and17aretoinvestlgatehow

thestudentsfeelaboutbeinginvolvedinthespeech

activlty,andtowhatextenttheyfeeltheactivity

3
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Aqee Fair一yaqee Hardbaqee Disaqee Agree Fairlyagree Hardlyagree Disaqee

Q-1 41 54 5 0, Q-10 10 31 38 21

Q-2 8 33 49 10 0-ll 51 41 8 0

0-3 10 36 33 21 Q-12 33 39 28 0

0-4 36 56 5 3 0 -13 69 31 .0 0

QT5 33 47 15 5 Q-14 41 46 10 3

Q-6 33 57 10 0 0-15 23 48 21 8

Q-7 8 ■21 56 ー5 0-16 33 62 5 0

0-8 33 54 13 0 Q-17 51 44 5 0

Table1:PercentageoftheAnswer

Componen InitialEigenValueS ExtractionSumsofSquaredLoadnJZS RotatonSumsOfSquaredLOadinESTotal %ofVarianceCumulative% TOtal %○fVarianceCumulative% Tota %ofVarianceCumulative%
1 4.534 26.670 26.670 4.534 26.670 26.670 2.893 17.020 17.020
2 2.260 13.293 39.963 2.260 13.293 39.963 2.ー23 12_487 29.506
3 一.734 10.200 50.163 1.734 10.200 50.163 1.928 ll.339 40.846
4 1.382 8.ー30 58.293 1.382 8.130 58.293 1.867 10.985 51.830
5 1.335 7.853 66.147 一.335 7.853 66.147 1.799 10.582 62.412

ExtractionMethod:Princl'palComponentAnalysis.

Table2:TotalVarianceExplained

isimportantforthem.

3 Rosults

ThepercentageofeachanswerisshowninTable

1.Factoranalysisbasedonprinciplecomponent

analysiswascarriedoutonthedatawithVari-

maxrotation.ThedatawascomputedbySPSS,

astatisticsoftware.Theresultsareprovidedin

Tables2and3.

4 Dis¢uSSion

AccordingtoTable1,whileQ-2showsthat

about40%ofthestudentsthinktheyrediscovered
themselvesandhadmoreconfidenceaboutthem-

4

selves,Q-5shows80%ofthestudentsanswered

theypreparedanddeliveredtheirspeechforthe

sakeoftheaudience.Thismeanstheycaredmore

fortheirpeersandteacherswhentheymadea

speechratherthancarlngforthemselves.Maybe

thisisbecausetheirspeechtopicwasnotaserious

onewhichrequiredthemtothinkovertheissue

verydeeply.Theirtopicsincludedself-introduction,

theirfamily,theirinterests,andtheirfavorite

slngerS.Moreover,sincethestudentsarefrom3

differentmajors,theymaywellbeconsciousof

theirpeers.

Q-15revealsmorethan70%ofthestudentsfelt

thattheopportunitytocommunicatewiththe
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COMPONENT

1 2 3 - 4 5 6

WlR1 .524 -1.904E-02 6.934E-02 -.204 ,367 .393

WlR2 .564 .310 -.112 .482 -.138 .240

ⅥヽR3 .554 .491 -.363 -.156 .308 3.919E-02

ⅥヽR4 -3.598E-02 5.486E-02 .113 9.919E-02 .853 .231

VAR5 1.399E-02 5.922E-02 -8.950E-02 .883 .187 4.546E-02

仇ヽR6 .198 .144 .216 -.111 1.860E-02 .844

VAR7 -.105 .904 7_918E-02 .164 -.165 -9.130E-03

VAR8 .138 -7.605E-02 -5.157E-02 .205 .188 .756

WlR9 -6.256E-02 -.343 -.195 -.563 5.863E-02 2.583E-02

WlR10 6.975∈-02 .821 1.487∈-02 .181 .287 6.906E-02

WlRll .326 .126 .396 .426 .549 3,903E-02

VAR12 .559 -.149 .496 .245 .119 R.183

WlR13 -2.425E-02 -1.590E-02 .826 -.104 5.265E-02 .168

VAR14 .670 -6.310E-02 ,282 .122 -.266 .135

＼仇R15 .768 6.590E-02 -6.857E-02 .150 6.301E-02 .267

WlR16 .615 J6.600E-02 .232 -.176 .378 -.224

E畑acbonMe廿10d:PhncIPalComponentAnalysIS.

RotationMethod二VanmaxwLthKaiserNomlalization.

Rotabonconvergedin44iterabons.

Table3:RotatedComponentMatrix

otherstudentshadbeenincreased.Theresult,in

relationtoQ-2,clearlyshowsthatthespeechacti-

vityinthiscourseenhancedstudents'interactions

ratherthanself-searching.

Q-6andQ-8Show thatthestudentstriedto

understandtheirpeers'speechwithinterest,and

thattheyfoundthatlisteningtoaspeechwasfun

forthem.LookingatQ-7,however,wenoticethat

onlyabout30%ofthestudentsfeltthatmaking

aspeechwasfunforthem.Itwasinterestlngthat

thereissuchabiggapbetweenthetwoaspects

ofspeechactivity-speechmakingandspeech

listening.Somestudentswhoansweredmakinga

speechwasnotsofunaddedsomecommentsto

thisstatement.Theysaidtheystillhadsomefear

inspeakinginfrontofthepeoplethoughthey

knewmakingaspeechhelpedthem increasetheir

Englishabilityandtheyfelthappywhenthey

gotfeedbackfrom theaudience.Likewise,Q-10
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indicatesthatonlyabout40% ofthestudents

answeredthattheywouldliketomakeaspeech

agalniftheyhaveanopportunity,whilemore

than90% ofthestudentsbelievemakingaspeech

intheEnglishclassisworthwhile,asyouseein

Q-ll.Thereforewecansaythatthereisaconflict

betweenstudents'rationalsideandemotional

side.

Moreover,Weknowthat,althoughQ-3Shows

that only abouthalf ofthem think their

relationshipsdevelopedaftertheymadeaspeech,

Q-1Showsmostofthem saidtheydiscovered

somethingnew abouttheirpeers,feelingmore

kinshipwitheachother.Also,wehaveseenthat

Q-15showedmorethan70%ofthestudentssaid

theopportunitytocommunicatewiththeother

studentshadbeenactuallyincreased.Thestudents

probablyhadnootheropportunitytodevelopfur-

therrelationshipsoutoftheclassroom,because

5
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theirmajorsWeredifferentandthiscoursewas

oneoftheveryfewplacesforthemtoknoweach
other.

Theresultsofthefactoranalysisextractedthe

followlng6factors:

Factorl:VAR1,2,3,12,14,15,and16
Factor2:VAR7and10

Factor3:VAR13and17

Factor4:VAR5and9

Factor5:VAR4andll

Factor6:VAR6and8

ThenamesglVentOeachfactorarethefollow-

ing:

Factor1:HumanisticEducationalEffects in

SpeechActivity

Factor2:PositiveAttitudetoSpeechActivity

Factor3:SignificanceoftheCommentCard
Factor4:ConcernfortheAudience

Factor5:DiscoveryaboutandKinshipwiththe

TeacherandtheTeachingAssistant

Factor6:PleasureofListeningtoaSpeech

Fromtheseresults,itcanbesaidthatspeech
activitieshavehumanisticeducationaleffectson

students,andthatstudentsrelativelyhaveposi-

tiveattitudestotheactivity.Factor1consists

oftheelementssuchas"discoveryaboutandkin-

shipwiththepeers,""self-discoveryandconfi-

dence,""developmentoftherelationshipsinthe

classroom,"and "Communicationenhancement

bothamongthestudentsandbetweentheteacher

andthestudents."Aswehaveexpected,good

relationshipsintheclassroomareimportantwhen
studentsareinvolvedintheactivities.Henceas

Factor2reveals,studentshavepositiveattitudes

tospeechactivity,becauseitpromotesrapport
intheclassroom.

Fllrthermore,thestudentsfindcommentcards

fromthepeersworthwhile(Factor3).Theresults

alsorevealthatspeech activity enablesthe

studentstoknowsomethingnewabouttheteacher

6

andtheassistant,andtofeelkinshipwiththem

(Factor4).Thismeansthatthestudentsthink

peerevaluationorfeedbackisimportantforthem,

andthattheyestablishfavorablerelationships

withtheteacherandtheassistantthroughspeech

activity.

Finally,theresultsindicatethatstudentscared

fortheaudiencewhentheymadeaspeech,and

enjoyedlisteningtoaspeechmadebytheothers

(Factors4and6).Aswehavealreadydiscussed,

althoughtheytendtofeel･1essenjoymentWhen

theymakeaspeech,listeningtoaspeechisfunfor

studentsbecausethatrequlreSthem touseless

energy.

5 Conclusion

Aswehavealreadyseen,inthiscourse,speech

activityenhancedthestudents'communicationin
theclassroom.Thiscommunicationenhancement

wasveryvaluablebecausethese47Studentswould

havebeenstrangerstoeachotherwithoutsuch

speechmakingopportunitiesandtheexchangeof

informationaboutthemselvesthoughthespeech

activity.Infact,manystudentsgavecomments

tothespeakerintheirfeedbacksheetsuchas"i

feellikelisteningtomoreofwhatyousaid,in

Japanese,"or"Ireallywantmoreinformation

aboutyourtopic.Itwassointeresting.''Moreover,

thepresentwritersfeel,infact,thatthestudents

themselvesrealizedtheimportanceofthespeech

activity,andthataboveeverythingelse,they

enjoyedtheclasssincetheysmiledalotduring

thespeechsession.

Finally,alimitationinthisstudyshouldbe

mentioned.Althoughallthestudentswererequlr-

edtomakeaspeech,theyhadnotbeenglVenVery

specificinstructionabouthowtomakeaspeech,

andtowhatpointtheyshouldpayattentionin

preparlnganddeliverlngthespeech.Becauseitwas

à L̀isteningComprehensionClass,''itsfocuswas

mainlyonlisteningcomprehension.Thestudents

hadtostudythetextbook,watchthevideo,and

listentotheCD,andtheyalsohadalisteningcom-

prehensiontest.Infurtherstudies,therewould
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beaneedformoreinstructionaboutspeechmak-

ing.
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paperwithouthiskindhelp.

References

JACETOralCommunicationSIC.2002.Process-

OrientedApproachestoOralCommunication.

Tokyo:Sanshusha.

Littlewood,W.T.1981.CommunicativeLanguage

Teaching.Cambridge･.CambridgeUniversity
Press.

Nunan,D.1989.DesigTmigTasksfortheComTnu-

nicatiueClassroom.Cambridge:Cambridge

UniversltyPress.

Wagner,J.A.andKawashima,T.1973.AnIntro-

ductiontoEnglishSpeech.Tokyo:Eichosha

Company.

石村貞夫.1998.『SPSSによる多変量データ解析
の手順』東京図書,東京.

近江誠.1996.『英語コミュニケーションの理論と

実際-スピーチ学からの提言』研究社出版,東京.

第25号 2003年

Summary

Nowadays,speechactivltyisconsideredmore

andmoreimportantasoneofthe"productive"

activities.RegardingItsprocess,however,itis

alsoimportantintheaspectofhumanistic

education.Inthispaper,weintendtoinvestigate

whetherornotandhowspeechactivitydevelops

rapportintheEFLclassroom.Thesubjectswere

thestudentsenrolledintheEnglishComprehension

ClassBtaughtbyKono.Tsuewashisteaching

assistantintheclass.Ineachclass,Wegavethem

anEnglishspeechtimefollowedbyquestionsand

answers.Thespeakersgotfeedbackfromtheaudi-

encethroughcommentcards.Finally,thepresent

authorsissuedquestionnairesatthelastsession,

andcarriedoutfactoranalysュsOnthedata.Asa

result,Weclarifiedthatspeechactivityinthis

coursecontributedtothedevelopmentofrapport

amongthestudentsandbetweenthestudentsand

theteacher.
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