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1. Introduction

Listening skills are described as crucial for survival as well as for access to wider and richer
experiences in the foreign environment (Littlewood 1981:65).  Whether or not a learner stays in
English-speaking countries, almost all serious learners of English in Japan would surely want to
improve their listening skills in order to expand their experiences and views through English.

Advanced learners are no exception to this. They are never satisfied with their level of
listening skills and would like to develop the skills to a level close to that of native speakers. It is
often heard that even advanced learners have difficulties in understanding communication among
native speakers. For instance, when advanced learners join a heated discussion among native
speakers, they sometimes are at a loss for words and may even feel inferior in the situation
because of an unsatisfactory level of listening skills. Lack of listening skills closes the door to
full participation in discussions with native speakers. Such experiences may further prompt their
aspirations to better understand natural speech, not simplified or contrived speech.

With the aim of enabling advanced learners to better listen to natural speech, a listening
development program was designed and named “Program of Integrated Listening Training
(PILT)”. To let the participants in this program listen to natural speech, the materials were
taken from recorded interviews between native speakers or television news programs. The word
‘integrated’ in the name of the program indicates another characteristic of the PILT i light of
approaches and skills. It combined a top-down approach with two bottom-up approaches for the
development of listening. Not only listening skills but also writing and speaking skills were used
by the participants in the training. Writing a summary and having oral discussion on a related
topic or writing a comment about a spoken text were incorporated into the program. Littlewood
(1981:75) points out that listening activities are able to provide the input for further language

activities.

2. Present Study
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2.1 Purpose
The purpose of this study was to investigate whether the program will work effectively for the
development of listening skills of Japanese advanced learners. To measure the effects of PILT,
three kinds of listening tests were administered to the participants before and after the program:
TOEFL, TOEIC and STEP 1st Grade test. The test materials used were mock tests published by
Goken, ALC, and Goken, respectively. In addition, the effectiveness of the PILT was evaluated
by the participants.
The following hypotheses were tested:
H1: The PILT will increase the participants’ scores on these mock tests: 1) TOEFL, 2) TOEIC,
and 3) STEP 1st-grade test
H2: The PILT will be approved by the participants.

2.2 Methodology
2.2.1 Participants

A total of 6 advanced adult leamers (1 male and 5 females) with an average age of 34
participated in this study. ‘Advanced level’ in this study means the learners scored above 750 on
TOEIC or passed the pre-1st grade of STEP. Two participants are in their 40’s, three in their
30’s and the other in her 20’s.  Participants are teachers of English except for one, who used to
teach English and now is an office worker using English at times at her workplace.

2.2.2 Method of Testing Hypotheses
A. Matenials
a. Pre- and Post-Tests

The participants were given three different listening tests: the listening section of a mock
TOEFL (a previous version, not a renewal), the mock TOEIC, and the STEP 1st Grade mock test
(a previous version, not a renewal).
b. PILT Materials

The listening materials used for the program were 22 authentic ones. They included 13
interviews and 9 items of news in either American English (15 materials) or British English (7
materials). The length of the 22 materials ranged from around 1.5 to 3 minutes. The order in
which the participants worked on the materials was decided giving consideration to the following
multiple factors: 1) topic, 2) speed, 3) length of time, 4) the number of exchanges, and 5) the
number of technical terms.
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B. Procedure
Pre-Tests

Before the participants started PILT training, they took the listening section of a mock TOEFL,
a mock TOEIC, and a STEP 1st Grade mock test. The three tests were taken in order: TOEFL,
TOEIC, and STEP, with a 20-minute intermission between the tests.

PILT

The participants had the PILT training for about 3 months (April 19 to July 11, 1998). The
program was implemented in two ways: group training and individual training. The reason for
setting up individual training was that the participants had been very busy and it was impossible
for them to get together every time. In group training, the participants worked together on the
training at a certain place, while in individual training they could work at their own pace at home.

Five group training sessions and seventeen individual training sessions (22 in total) were
prepared (Appendix 1). The number of sessions actually implemented in their training, however,
differed among the participants: Participant A had 21 sessions (Group (G)4 + Individual (I)-17);
participant B 19 sessions (G-5 + I-14); participant C 20 sessions (G-3 + I-17); participant D 21
sessions (G-5 + I-16); participant E 17 sessions (G-5 + I-12); and participant F 22 sessions (G-5
+1-17). It was impossible to force all the participants to complete all of the training matenals
during the 3-month training period because they had their personal circumstances.

Each session was made up of 6 steps: 1) 1st listening - listening without any particular task, 2)
2nd listening - writing what the material is about, 3) 3rd listening - note taking following the table
which shows each speaker’s turn and then answering several questions, 4) 4th listening - summary
writing, 5) interpretation into Japanese, and 6) spot dictation (Appendix 2).

Table 1: Activities of PILT

Approach Activity Times of Listening
Top-down 1. Summary Writing 4
“Bottom-up 2. Interpretation into Japanese lor2
3. Spot Dictation (Rational Cloze Test) 1
(Consolidation) 4. Discussion[G] / Comment[I] 0

The first activity, summary writing, was adopted as a top-down approach. Beneficial effects
of summary writing on listening skills are stated in Okumura (1998), Miura (1997) and Donley
(1975). Riley and Lee (1996) remark that summary writing is a useful method for making the
subjects read more globally and focus on main ideas more than recall. This research is on

reading, but the findings might be applied to listening by analogy. Besides, summary writing
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also is given attention as a method for examining how much and how well learers understand
what they have listened to. According to Rost (1994), summary writing was effective in
identifying the degree of listeners’ comprehension of academic lectures.

Interpretation into Japanese followed summary writing as a bottom-up approach (Activity 2 ).
Miura (1997) and Torikai (1997) suggest that interpretation training could have positive influence
on improvement of listening skills.

As the third activity, spot dictation was incorporated into this program. Spot dictation in the
program employed rational cloze, which deletes important parts (Sato 1988:101-2). Sato
suggests that taking rational cloze tests that delete key content words would gradually stimulate
learners to listen intensively to important parts in terms of understanding a text. He also assumes
that regular use of the tests that remove function words would accustom leamers to the structure
of English sounds naturally and efficiently.

The last activity, Activity 4, was either having discussion among the participants in group
training or writing a comment in individual training. It is said that output promotes input. It
was assumed that discussion or comment writing (output) would motivate listening (input) that
precedes output activities.

Post-Tests and Questionnaires

Post-tests were administered to the participants to measure the difference of their listening
skills before and after the program. The tests employed were the same as the pre-tests.
Questionnaires were also employed to examine feedback about the PILT from the participants.

2.3 Data Analysis Method ,

The number of correct answers of each section of each test was counted and regarded as its
score, for the marking systems used in the real TOEFL, TOEIC and STEP test were not available
for this research. T-tests (one-tailed) were administered to see whether there were some
statistically significant differences in the score of each section and the total scores between the
pre- and the post-tests. Wilcoxon signed-ranks test was also carried out on the same data
because the sample was so small that there was a need for concern that the sample was not drawn
from a normally distributed population. As for the questionnaires, binominal tests were
administered to see whether or not a difference could be detected in the participants’ responses.

3. Results and Discussion

3.1 Based on Tests
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In this section, descriptive and inferential statistics from the three different test scores are
shown (Table 2, 3 and 4). As Table 3 and 4 indicate, the total scores on the TOEIC and STEP
1st Grade test between the pre- and the post-tests showed significant differences (respectively p <
0.05 and p < 0.1 by t-test; both p < 0.05 by Wilcoxon signed-ranks test). However, there was no
significant difference in the total score on the TOEFL as shown in Table 2. (In TOEFL,
Wilcoxon signed -ranks test could not be administered, for the test cannot be carried out on data of
5 orless. The pre-test score of Person C could not be collected, because she was not available at

the time of the test.).

Table 2: Statistics of TOEFL Scores (N=5)

Part A[201' | Part B[15] | Part C[15] Total[50]

Pre | Post Pre | Post Pre | Post Pre | Post
Mean| 15.6f 16.0 | 11.6] 12.6 | 10.0] 10.6 372 1392
SD | 3.13} 122 | 1.52] 152 ] 1.73] 1.67 550 | 3.35

t-test(?) 0.30 1.41 0.65 1.19

1.[ J=full marks

Table 3: Statistics of TOEIC Scores (N=6)

Part 1[20]' Part I1[30] Part ITI[30] Part IV[20] Total[100]

Pre| Post Pre | Post | Pre | Post Pre | Post Pre Post
Mean [15.3] 148 208 | 23.7 |19.7 [ 21.2 10.7 [13.3 665 | 733
SD 10.82 098 504 | 43214.18] 3.87 3.01 {3.01 10.33] 9.58
t-test(f)] —1.0 2.49%% 2.24%* 2.04** §.2%*+

wsrt’(p)  0.28 0.06* 0.08* 0.08* 0.03**

1.[ ]=full marks 2. Wilcoxon signed-ranks test **¥p<0.0l, **p<0.05, *p<0.l

Table 4: Statistics of STEP Scores (N=6)

Preliminary Test[10]" Final Test [30] Total[40]
Part 1[5]] Part 2[5] [ Total[10]
Pre_|Post | Pre | Post] Pre {Post | Pre |Post Pre | Post

Mean |25 |35 ] 3.8]42] 6317.7 | 118|155 18.2 123.2
SD |2.07]1.64] 1.17{1.17 | 3.14 |2.73 | 8.01 | 8.38 9.77 | 10.63
t-test(r) | 1.58* 1.58% 1.66* 2.10%* 3.23%%
wsrt’(p) | 0.10 0.16 0.11 0.07* 0.03%*
1.[ J=full marks 2. Wilcoxon signed-ranks test **p<0.05, *p<0./

The score of each part of the TOEIC (except for Part I) and the STEP 1st Grade test showed
significant differences between the pre- and the post-tests. (The judgement of the Wilcoxon
signed-ranks test is more severe than that of the t-test.) However, no significant differences were
seen in the score of any part of the TOEFL. The test items on the TOEFL Part B, the TOEIC
Part III, and the STEP preliminary test Part 1 are similar. The questions in those parts are based
on a conversation between two persons. TOEFL Part C, TOEIC Part IV, STEP preliminary test
Part 2, and STEP final test also consist of similar test items: questions based on a passage. Only
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the scores from the TOEFL in both cases, however, showed no significant differences in spite of
similar test items. Item analysis is needed to clarify this point.

Part I was the only section that showed no significant difference in all the parts of the TOEIC.
The test items in this part require participants to choose very quickly a sentence which
corresponds with a picture.  This kind of listening skill might be least likely fostered by the PILT.

Obviously, the number of participants was insufficient, though they were the total of advanced
learners we could ask to participate at the time of this study. To produce more reliable resuits,

more advanced learers should be called upon to be participants in our future research.

3.2 Based on Questionnaires
The following are the questions about each activity given to the participants and summary
tables showing the responses from them:

_Activity 1. Summary Writing

Q1. Was the number of times of listening for summary writing adequate?

Q2. Was it useful for comprehension to listen to the other participants’ answers in Step 2 (What
is this interview/news about?) in group training?

Q3. Was the table of Step 3-1 useful for comprehension?

Q4. Was the Q & A of Step 3-2 useful for writing a summary?

QS. Was the length of summary (about 1/3 words of a material) adequate?

Q6. Was it useful for comprehension to listen to the others’ summary in group training?

Table S: Questionnaire Result about Summary Writing

Yes No p
Q1 5 1 0.109
Q2 5 | 0.109
Q3 6 0 0.016%*
Q4 6 0 0.016%*
Q5 2 4 0.344
Q6 6 0 0.016** ** p< 0.05

There were significant differences in the answers to questions 3, 4 and 6. The pedagogical
tools such as functional schema (Q3) and guiding questions (Q4) turned out to be useful. The
result of Q6 seems to indicate that it was stimulating to the participants to know how well their
rival wrote a summary.

Although Ebbitt (1978) states that the adequate length of a summary is 1/5 to 1/3 of the
material, it might be better if the length of the summary (Q5) were reduced to 1/5 from 1/3.

It seemed to be the heaviest burden of PILT for some participants to summarize a listening
material into one-fifth its length. A one-third to one-fifth decrease would make much difference.
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Activity 2. Interpretation into Japanese

Q1. Was the interpretation training useful for understanding finer points?
Q2. Was there any difference between one-time and two-time listening for interpretation?
Q3. Did note taking cause any difference in your interpretation?

Table 6: Questionnaire Result about Interpretation into Japanese

| Yes No )2
Q1 6 0 0.016%%
Q2 5 1 0.109
Q3 4 2 0.344 ** p< 0.05

According to the result of Q1, it can be inferred that the interpretation activity was effective in
letting the participants focus on finer points in order to understand a text better. Advanced
learners seem to have a wish to understand every part of the text like native speakers. Frequency
of listening before interpretation (Q2) should be increased in the case of interpreting difficult parts.
It might be said that efficient note taking leads to successful interpretation (Q3).

Activity 3. Spot Dictation
Q1. Was the spot dictation useful for comprehending the text as a whole?
Q2. Was the one-time listening for the spot dictation adequate?
Q3. Was the number of pauses made in the spot dictation in individual training adequate?

Table 7: Questionnaire Result about Spot Dictation

Yes No }Z
Q1 3 1 0.109
Q2 3 3 0.656
Q3 4 2 0.344 ** p< 0.05

It could be because a listener might have forgotten what he had heard before writing it down
(Koike 1993:57) that one-time listening was not enough (Q2). But one-time listening should be

encouraged for leamners to foster their concentration and retention.

Activity 4. Discussion (GT). Comment Writing (IT)
Q1. Did discussion heighten your motivation for listening in group training?
Q2. Did comment writing heighten your motivation for listening in individual training?
Q3. Was group training more effective than individual training?

Table 8: Questionnaire Result about Discussion and Comment Writing

| Yes No p
Q1 4 2 0.344
Q2 2 4 0.344
Q3 4 2 0.344 ** p< 0.05

There were no significant differences in the results of Q1 and Q2. Discussion in group
training, however, provided the participants with opportunities to present orally their opinions in

front of the others, which might have been more motivating than writing a comment without any
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chances to share it with the others in individual training. Their strength of motivation also might
have differed depending on a discussion topic. There was no significant tendency in the results
of Q3. It shows that each learner seems to have his preferable way of practicing listening skills,

so that it cannot be said which way is superior to the other.

4. Conclusion

The PILT seems to have worked effectively on the improvement of the scores for the TOEIC
and the STEP 1st Grade test, while not for the scores on the TOEFL, the reasons for which should
be investigated by item analysis or in some other ways. Another point to notice is that the mean
scores of some parts of the TOEIC and the STEP 1st Grade test indicated significant differences
but others did not. The reason for this does not seem so hard to see: it may be that the style of
questions which had more rewarding effects than the other types were similar to the PILT training
(questions about a passage). The questionnaires revealed that the participants had approved of
the PILT, the listening development program designed for the advanced learners.

These are tentative findings about the PILT. The program should be revised based on the

questionnaires and future research is necessary to explore further the effects of its refined version.

(The oral presentation on which this paper was based was made at JACET Tohoku Chapter
November Meeting on the 14th of November in 1998.)
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Appendix 1: Implementation of PILT
< Group Training

No.l Date Material ([I] = Interview, [N] = News, [A] = American E, [B] = BritishE)
1 April 19 | [I/B] BBC ‘Health Matter~"Natural Can Be Unhealthy’ from English Journal. 1998, May

2 April 29 | [N/A] CNN ‘Appearance Effects from English Express

3 May 17 [N/A] ABC World News Tonight. *“Vitamin from Food Is Not Enough’ April 7, 1998

4 June 7 | [I/A] ‘EE Talk-Opening the Way to Closing Deals in Real Estate’Part 1 from E.E. 1991,May

5 June 28 [/B]  BBC “Health Matter—Stress in the Workplace” from English Journal.. 1998 June

< Individual Training

No. Date Material ([I] = Interview,[N] = News, [A] = American E,[B] = British E)
1| April 23 - April 29] [N/A] ABC World News Tonight. *“School Violence’ April, 1998
2 ” [N/A] ABC World News Tonight. “Hollywood® April, 1998
3 | April 30 - May 6 [IN/A] CNN *A Pinch of This, a Dash of That’ from English Express
4 ” [N/A] FEN “Hiroshima’ from Hearing Marathon. 1985, November
51 May 7-May 13 | [I/B] BBC ‘Health Matter-Atternatives for Osteoarthritis’ from English Journal. 1998 May
6 i [1/B] BBC ‘Health Matter—A Fruit-Flavored Vaccine’ from English Journal. 1998 May
7 | May 17 - May 23 | [N/A] CNN ‘Homeless’ from English Express
8 i [N/A] CNN ‘Korean American’ from English Express
9 | May 24 - May 30 | [I/A] ‘EE Talk~USA TODAY Gains Popularity Worldwide’Part 1 from E.E.. 1990.Aug.
10 " [UA] ” Part 2 “
11 | May31-Jume 6 | [I/A] " Part3 “
12 " [1/B] BBC ‘Health Matter-Below-the-Bra Guide for Girls’ from English Journal. 1998 June
13 June 7 - June 13 [I/A]EE Talk-Opening the Way to Closing Deals in Real Estate’Part 2 from E.E. 1991,May
14 ” [VA] ” et s ,,
15 | June 21 - June 27 | [I/B] BBC‘Health Matter~Malnutrition - A Major Killer > from English Journal.1998 June
16 | July 1-July 11l | [I/B]BBC‘Health Matter-Depression:A Global Issue’ from English Journal.1998 June
17 i [N/A] CNN “Environmental Compatibility Goods” from English Express. *
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Appendix 2: Details of PILT

§ Step 3-1.  Plesse take notes for each section.

PILT

Program of Interpretation and Listening Training

® June 21- 27
Tape -- Side A M3t

@ _Activities ¢

1. Summarization of the content of news
2. Interpretation into Japanese
3. Spet Dictation
4. Comment

Name

Date when you tried:

®Activity 1.
Summarization

LD Siep EHT. BRENIZ Summary $ 120 words R TELITESS,
Listening DWRIZAMBYET,

§ Step 1.

§ Step2. What is the interview about?

SPEAKER Notes for Content §Step 3-2.  Please answer questions.
1Q1.} Does malsutrition directly kill children in most casea of the deaths of]
|Reporter over aix million?
1Q:.) There are new thinge that have come out as the causes of malovtrition,
What is aaid to have a lot to do with malnutrition?
Dan Toole
lql' Has ¥ been found in ] d iea?
|Reporter [Qd) What is referred to as st example to solve the problem of maloutrition?
§ Step 4. Summary (about 120 words)
Dan Toole
|Reporter
Dan Toole
Reporter
Tool
Dan Toole ( words)

@ Activity 2.
Interpretation into Japanese

.
1BV T, arccraoazwyonomes
ERDSINTY, SEERSBREEBLDAILESTUIL R A,

(]

(e ]

@ Activity 3.

Spot Dictation
Fill in the blanks by listening once .
Take a pause at X

Reporter:

The State of the World's Children is a tepon published cach yeas by UNICEF, the
United Nalions Children’s Fund  The 1998 edition has some shocking statintics.  Here are!
just two: over 200 million children under Bve years old in developing countnes are]
g Of neasty 12 snitlion children under five who die cach year in|
developing  counlrien,  the  deaths  of over six  milien we
malnutrition
Dun Toole, previously UNICEF'S representative in Mal and Rwands, and now )
theis headquarters in New York, wes in London for the report’s leunch | asked him how,
malouirition kills so many emall chitdsen

Toole:
There’s a small percentage, those you sec on the elevision in Somalis, in Busuadi,
Bosnia, who + manutsition Mot die from csuses

fmainutzition saps their energy, il 3ops their immune system, and so they get measles and die,
they get respiraiory infections and die, they get other sorts of illoesscs that then are'
compheated by

they are weskened airesdy by malnutrition

[Keporter:

What are 1he esuses of this malanrition?

1. Check your answers.
L_malnqusisbed
L knked with.

2. Please listen for the final time.

#Activity 4. Comment

Please write your comment or fealings od Ihe news briefly.

&Answer Key

Aan ) No.it dossn't. 1 is causes rolated 1o malavirition that kill children ia moet of the casas,
Ans2 Tha tme of 8 mother to fead & ehild is. (The eapacity of a mother is}

Ane3 Yon, it has
Anrd of some hinds of foods w.

Activity 2 Interpr ion inta dJ.
1) 1200 BECOEMUTAFRBANERRBLETRCTSOTTH. FOST 6 NAULLOR
HRRRMEURSBYET,

o WEARRLDORCTS 1200 7iE<O 6 MU TFOFRWAIG, 600 BALLLOED, MUK
REBUNHLATVET,

2) ThMS, MATOBDL, KEIZWSBIUSLBMODIZ, BRI, BhHbIFELDIMBOR
RasRYT, AROREH, XY, ARNFLEIZABESLINMAOTLTT,

9 AR RRIEIZPTIUNTHITLG, LR RE.
BRESTAIE, BRI =L ADEOKETARSAREXLITHY. RERRLAET L
ShHTY,

4 AFUNTEABT, LRERELERTFLLIRB T EILATRRT,
BTIILLTREY .

o BRLIUEIONBIE, SEREROFLLIZRY TREIIL, AEUATLIABVEY . X
BALANIMLTLBERIZ, EMBPR (DL A GEIERETEARLAYEY,
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Appendix 3: Test Scores of the Participants

Scores of TOEFL. (N =35)

Part A Part B Part C Total
Pre Post Pre Post Pre Post Pre Post
A 15 16 12 15 10 12 37 43
B 19 18 14 13 13 11 46 42
D 18 15 10 12 9 12 37 39
E 15 15 11 12 9 10 35 37
F 11 16 11 11 9 8 31 35
Mean | 156 160 116 126 100 106 372 392
SD 1313 122 152 1352 173 167 550 335
Scores of TOEIC (N =6)
Part I Part I Part III Part IV Total
Pre Post Pre Post Pre Post Pre Post Pre Post
A 15 16 28 29 25 24 10 13 78 82
B 15 13 22 28 21 25 15 14 73 82
C 15 15 25 24 20 22 13 17 73 78
D 15 15 17 23 22 23 11 11 65 72
E 17 15 18 20 17 18 8 16 60 69
F 15 15 15 18 13 15 7 9 50 57
Mean | 153 148 208 237 197 212 10.7 133 665 733
SD 1082 098 504 432 418 387 3.01 3.01 10.33 9.58
Scores of STEP 1st-Grade (N=6)
Preliminary Test Final Test Total
Part 1 Part 2 Total
Pre Post Pre Post Pre Post Pre Post Pre Post
A 5 5 5 5 10 10 12 17 22 27
B 4 4 4 4 8 8 14 25 22 33
C 4 4 5 5 9 9 16 17 25 26
D 1 5 4 5 5 10 23 23 28 33
E 0 1 2 2 2 3 6 6 8 9
F 1 2 3 4 4 6 0 5 4 11
Mean] 2.5 3.5 38 42 63 77 11.8 155 182 232
SD | 207 1.64 1.17 1.17 314 273 801 838 977 1063
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